University at Albany, State University of New York
Scholars Archive

Latin American, Caribbean, and U.S. Latino Latin American, Caribbean, and U.S. Latino
Studies Faculty Scholarship Studies
2009

Common Legacies, Similar Futures: African American and Latino
Studies

Pedro Caban
University at Albany, State University of New York, pcaban@albany.edu

Follow this and additional works at: https://scholarsarchive.library.albany.edu/lacs_fac_scholar

b Part of the Race and Ethnicity Commons

Recommended Citation

Caban, Pedro, "Common Legacies, Similar Futures: African American and Latino Studies" (2009). Latin
American, Caribbean, and U.S. Latino Studies Faculty Scholarship. 40.
https://scholarsarchive.library.albany.edu/lacs_fac_scholar/40

This Book Chapter is brought to you for free and open access by the Latin American, Caribbean, and U.S. Latino
Studies at Scholars Archive. It has been accepted for inclusion in Latin American, Caribbean, and U.S. Latino
Studies Faculty Scholarship by an authorized administrator of Scholars Archive. For more information, please
contact scholarsarchive@albany.edu.


https://scholarsarchive.library.albany.edu/
https://scholarsarchive.library.albany.edu/lacs_fac_scholar
https://scholarsarchive.library.albany.edu/lacs_fac_scholar
https://scholarsarchive.library.albany.edu/lacs
https://scholarsarchive.library.albany.edu/lacs
https://scholarsarchive.library.albany.edu/lacs_fac_scholar?utm_source=scholarsarchive.library.albany.edu%2Flacs_fac_scholar%2F40&utm_medium=PDF&utm_campaign=PDFCoverPages
http://network.bepress.com/hgg/discipline/426?utm_source=scholarsarchive.library.albany.edu%2Flacs_fac_scholar%2F40&utm_medium=PDF&utm_campaign=PDFCoverPages
https://scholarsarchive.library.albany.edu/lacs_fac_scholar/40?utm_source=scholarsarchive.library.albany.edu%2Flacs_fac_scholar%2F40&utm_medium=PDF&utm_campaign=PDFCoverPages
mailto:scholarsarchive@albany.edu

11

Common Legacies, Similar Futures

African American and Latino Studi€s

PEDRO CABAN
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Mexican American, and Puerto Rican people. The establishment of university-
bf‘“‘d academic programs in the 1960s and 1970s that presented an alternative
historical narrative of the experiences of these racialized communities was a
momentous political achievement, and is one of the more enduring legacies of
that decade of social upheaval and popular insurrection. The advent of Black,
c11ica|1(), and Puerto Rican studies programs inaugurated a sustained period of
innovative intellectual production that documented how racial victimization
was endemic to the process of nation building and capitalist development of the

United States. Moreover, through their scholarship, faculty in race and ethnic
ad mechanisms through which racism

Studies programs documented the myri
ided the evidentiary and intellectual

is perpetuated in this society and have prov
basis for progressive social policy.

Beyond these contributions 10 the research profile of academe, the Black,
Chicano, and Puerto Rican studies posed four challenges to the university.
First, scholars wanted to deploy the university’s resources and generate new
knowledge that could benefit embattled racialized communities. These schol-
ars soon produced scholarship and critical pedagogies that ripped off the veil
of self-proclaimed value neutrality and dispassionate pursuit of knowledge the
University invoked to cloak it from public accountability. Second, scholars of
color revealed how the university reproduced the racial hierarchies extant in
Society and privileged knowledge that sustained these inequities. The scholar-
ship chastised academe for evolving into a highly insulated site of knowledge
Production that failed to employ its arsenal of research tools to study the history

and causes of political exclusion, economic exploitation, and social margmalga-
d communities. Third, Black, Chicano, and Puerto Rican %t}.ldles
oing research that was socially and politically

ould dismantle the racial barriers between

the universities and communities and affirm the belief that par.ticulfu' for.ms of
kHOWIedge were emancipatory and not the property of the university. Fma!ly,
Black, Chicano, and Puerto Rican studies programs demonstrated that collective
and collaborative interdisciplinary research was necessary to generate @ NEW
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affairs. However, rampant discrimination largely excluded Black and Latino
students and educators from the university. The curriculum was notable for its
exclusion of “the totality of the black experience’—and, I should add, the ex-
perience of all oppressed racialized communities.! A report commissioned by
the Ford Foundation explained that one goal of the rapid expansion of higher
education was to increase the numbers of Blacks and Latinos attending the
nation’s colleges and universities. This new student population, which has his-
torically been excluded from higher education, generated demands for Black,
Chicano, and Puerto Rican studies programs. Some of these demands resonated
with liberal faculty and administrators who believed in_the integrationist ideals
of the civil rights movement and believed the university had an obligation to
promote social justice and improve conditions of “disad\’amflged groups.™
The Black student movement did not promote the integrationist goals of the
Civil rights era. It was heavily influenced by the militancy and nationalism of
the Black Power struggle for social and economic justice. According to _Rob-
ert Allen, “The demand for Black studies cannot be sepafﬂtEd from the rise of
the militant black student movement of the 1960s.” Indeed, in 1966’;?;?:; the
militant student movements galvanized the nation’s campuses, the i f'l-
ther Party had demanded an “education for our people that exposels] -
Nature of this decadent American society. We want edu_cation that teac
our true history and our role in the present day society.” _ ——
The Black Power movement erupted as a militant alterna.twe to the 1n gte
tionist and reformist aspirations of the civil rights campaignh and Fesoﬁr as
deePlY with educated and alienated Black youth, who viewed the un1VEi51 Yem
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"In 1969 the Chicano Coordinating Council
on Higher Education developed a comprehensive plan of action for Chicano
COmmunity empowerment. The “Plan de Santa Barbara” was a profoundly in-
fluentja) foundational document that guided the strategy of the Chicano stu-
dent Movement. The plan criticized the colleges and universities because “they
have existed in an aura of omnipotence and infallibility,” and should “be made
responsible and responsive to the communities in whic}_l they are Iocated. or
Whose members they serve” The university was not perceived as a neutral 51‘le,

Utinstead “has contributed mightily to the oppression of our people by its
Massive one-sided involvement in agri-business, urban dislocation and war, as

i ; icies." Black, Puerto
well ag by its racist admissions and employment policies. 'ljhe Pue
nt movements developed an analysis of exploitation

Tepresentation and participation.

Rican, and Chicano stude
an, cano stude _ :
and Marginalization of racialized communities in the United States. But their

immediate task was to create a liberated zone from whifh to launch sustalped
Mitiatives to democratize the university and make the ivory tower accfes}s]able
and responsible to people it had historicall): e.\'cluc_led. '.111':3 suc::;]si S(;] ,twf:;
Movements is measured by the willingness of the Emwersz? to’;;se scholarship
Academic programs in Black, Chicano, and'Puerm Rlc an Srtl;a::i‘st'ioned historical
d@Vefan‘d in these programs helped rewrite a univ :1' é_'") cinihie ot
"arrative of the United States that privileged male Whiteness institutionalized
Mcialized communities. However, as these prog rams; e;:;:;lelv focused schol-
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transformations, cultural and intellectual production, economic rcadjus“ﬂcmsf
and global dynamics that reverberate domestically prompt African Americans
and Latinos to interrogate the utility of the prevailing identity labels. liach. shift
in the nomenclature is an attempt by the leadership of these communities 10
re-create a positive collective racial identity in a hostile environment."” N
African Americans share a collective legacy of enslavement, pOliﬂCﬂl dw;
enfranchisement, and economic exploitation. In order to deny them ag’_e,n.c)'
the ideology and practice of racism methodically sought to deprive Amta’:
slaves of an identity as a distinctive people, “leaving them with a sense thA5
they were lacking a fundamental wholeness as human beings.”"* Puerto Rlcan
and Mexican Americans have also been positioned as subordinate rm:lah{‘;e.ﬂ
groups within the U.S. social and economic order. Puerto Rico was annexe tll1e
1898, and its people remain colonial subjects of the United States. During o
immediate post-World War II era, hundreds of thousands of displaced Pl}f;st
Rican agricultural workers migrated to the industrial centers of the Nort " -
and Chicago. Mexicans were victims of Manifest Destiny, their lands :clllfi prhfir
erties were expropriated, and they were converted into foreigners withcn :5 by
former nation. The national and territorial governments supported ?ffo,;e\,asl
Whites to eradicate Mexicans as viable political and econom ic forces 11 dqi
California, and New Mexico. Mexicans have served as an expendable; o
wage-labor force in the U.S. economy. _Gaxon
Puerto Ricans and Mexicans, both victimized by the practice of Anglo 4
racial superiority, were, like African Americans, constructed in Lt I:)C')Pni 3
imagination as a people without a viable culture and lacking historical Slgbeen
cance. Although Puerto Ricans and Mexican Americans have not Wpicallénited
identified as a race of people, they are a racialized community in i hysicd
States by virtue of their presumed distinctive cultural, linguistic, ¥ P );]‘10
traits that differentiate them from the norms of Whiteness."” ThrougP jcan®
of their history in the United States, Mexican Americans and Puerto 31 5
have been portrayed and treated as inferior to White ethnics. AS @ rac::;i?l)’ of
and economically oppressed people, they have been victimized by a par
discriminatory practices. aved
Unlike African Americans, Mexicans and Puerto Ricans were not = enitiﬁlly
people, and formed a cultural and political consciousness that was P?
shaped by their recent experiences in their native lands. The ettt gof?
was a politically constructed ethnic label of the late 1960s, the P : dent?
search for a new identity forged by militant community activists . S-'On. The
as an alternative to the one created by the Mexican American Generatland led
Mexican 'American Generation was composed of U.S.-born Mexical® Jber’ of
by the rmlddle sectors (professionals and small business), and bY m.eI; »
;};Zl‘;\’g?:ll]?sgg(:rali ax:'lho led lab(_)r' L}nions and communitly OI'ganiZitSli0 ilntion-
lon were criticized by nationalist Chicanos as 2
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