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11 
Common Legacies, Similar Futures 

African American and Latino Studies 

PEDRO CABAN 

Black, Puerto R" 
militant stud Jean, and Chican . anti-v· ent movements of th < o studies programs are the legacy of the 

1etnam w e 1960s I I d the . . ar movement · 11 arge measu re th e civil rights an 
un1vers1t d s created th . ment . Yan call for its t. c e conditions for students to challenge 

s, 111 parti I I ans1orm t' were th cu ar the Black p a io n. However, the natio nalist n,ove-
e more p · ower move · o tests th roximate pol· t· 

1 
· m ent, Young Lords, and C hican1sfJ1 

at establ' h t tea preci . . . . -in the U . is ed programs t pi tan ts of the nat1onw1de campus p
10 

11ited St O study ti . · · s multirac· 
1 

ates. During the 1e oppressed rac1ali zed commun1tie 
. ta and 196os Af · . . d mstitut

1

·

0 

cross-class allia
11 

' n can Americans a nd Latinos forge 
nsand cesand f bl 'C 

moveme t corporate capital 
11 

con rooted the racist practices of pu 
1 

n s of th · 1e Bl k c h· d t During th' . e 196os were i ac ' JCano, and Puerto Rican stu en 
15 penod f mportant d' · st site of pol·t· 0 social ferm 1mens1ons of this history of prote · 
1 teal stru I ent, the A · · tal of its und . gg e for Blad Ch· men can university becam e a p1v

0 

e111able I . <, 1can d se tory of rac· 
1 

roe Ill legitim t· ?' an Puerto Rican studen ts becau_ 
ta oppre · a mg rac I · I 1s· university ssion in th U . ta m equality and obscuring the 

1 

h 
was a re . e n1ted Stat Th the ad enduri pos,tory of p 

1
. . es. ey were keenly aware that 

ng conn . o 1t1cal a ti . nd students u d ect1ons witl
1 

ti u 1onty and intellectual power, a 
11 ersto d 1e U S gh lege and p O that the . · · state and corporate capital. Altholi 
ower, th b . un1versit .· i-reform tha 

I 
ey elteved it Y was a commanding symbol of P' iv 

not 1er p bl· was more . for was a pub(· u 1c and p .· susceptible to political pressures 
,c good i 1vate in t' . . ·ty 

and uppe 
1 

' rather th h s itutions. The idea that the un1ver
5

' 
r c asses an t e ex I . ·ddle 

society, was 'and that it wa c llSive possession of the W hite 111
1 

. I 
revoluti s capabl f . . .. , e1a 

For more th onary for its t· e o I endenng ser vice to a multll a 
. an a 1me 

universities century the b .· f , Went ab . pu lie u · . d -ant 
0 

enervating c out Its busi n ivers1ty, particularly the Ian -gt 
iorces th ness ofte . foY at dai ly 11 111 splendid ignorance of the ai 

pummeled h ·catl , t e majority of African Amefl 
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Mex ican A · d p • b ' me:ican, an uerto Rican people. TI1e establishment of university-

! ~sed _academtC programs in the 1960s and 1970s that presented an alternative 

11ston cal narrative of the experie nces of these racialized communities was a 

momentous political achievement, and is one of the more endurino Jeoacies of 
that cl cl f . . o o . eca e o social upheaval and popular insurrection. The advent of Black, 

~ hicano, and Puerto Rican studies programs inaugurated a sustained period of 
tnnovative intellectual production that documented how racial victimization 
wa~ endemic to the process of nation building and capitalist development of the 

United States. Moreover, through their scholarship, faculty in race and ethnic 
~tudies programs documented the myriad mechanisms through which racism 

is perpetuated in this society and have provided the evidentiary and intellectual 

basis for progressive social policy. 
Beyond these contributions to the research profile of academe, the Black, 

C_hican o, and Puerto Rican studies p osed fou r challenges to the university. 

First , scholars wanted to deploy the university's resources and generate new 
knowledge that could benefit embattled racialized com munities. These schol

ars soon produced scholarship and critical pedagogies that ripped off the veil 
of self-proclaimed value neutrali ty and dispassionate pursuit of knowledge the 

University invoked to cloak it from public accountabili ty. Second, scholars of 

colo r revealed how the university reproduced the racial hierarchies extant in 
society and priv ileged knowledge that sustained these inequities. The scholar

ship chastised academe for evolving into a highly insulated site of knowledge 
Production that failed to employ its arsenal of research tools to study the history 
a.nd causes of political exclusion, economic exploitation, and social marginaliza

tion of racialized communities. Third, Black, Chicano, and Puerto Rican studies 

Programs were committed to do ing research that was socially and politically 
relevant. 11

1
is new scho larship would dismantle the racial barriers between 

the universities and communities and affirm the belief that particular forms of 
knowledge were emancipatory and not the property of the university. Fina~ly, 

Black, Chicano, and Puerto Rican studies programs demonstrated that collect1ve 

and collabo rative interdisciplinary research was necessary to generate .a i_1ew 
schola,ship capable of radically reformulating the negative histories of ,~c,ah,ed 
communities sanctioned by academe. The coalescence of thes~ challenges or 

goals into a plan to transform the university, the will and."pac,ty 
10 

put 
th

ese 
tdeas into action, and the realization that African Am~nca~s'. C~1c~no~, and 
Puerto R' 

1 
d d. vei·ed their shared history of racial v1ct11111zat1on 111 the 

Ka ns 1a 1sco I 11· 
service of building empire and capitalist development we1:e notab e ~c ieve~ 
n1ents that continue to influence the scholarship on the African Ame:1canhanl 
l t· 

1 
II the production of alternative sc o -

a 1110 experience. These four c 1a enges- . . • h · -
arship and critical pedagogy, elimination of racialized h1eradrch1es in t . el~1~~ v • erment an cross-rac1a 

ersity, use of knowledge for community em pow ' 
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-ethnic collaboration and . a cam . collective intelle t 1 paign to transform th . . c ua production- were elements of 
academic h e uni versity or fa T h. sp eres in which Bia k d ' 1 mg t 1s to create autonomous 
research with c an Latino sch I Id . out the strictur f h O ars cou pursue innovative 

Initially, the quest to t :so t e traditional disciplines. 
position f d . ransiorm the un. . . . h d o a m111istrators and c I ive,s,ty met with the determined op-
ee the crit' . iacu ty How h . icism that it had b · ever, t e universit y did gradually 

established h d ecome the pres f . th un reds of acad . . erve O Wh,te men, and in response 
ousands of h em1c units in d d r . sc olars of colo. 

0 
. race an ethnic studies and hire 

emams fund L esp1te these h I · cha amentally unalte d f c anges, t le American univers,ty 
g ?e more than three dee d re m m the institution students targeted for 

L

oa_ s of the heady era of th a es ago. It is evident now that the transformative 
atmo stud e i96os hav b < cati h _entmovementsoftl e not een realized. Although BJack and 

on, t e1r de 1e 1960s did t d' the s h 

1 

. mands became th b . no ra ically transform higher edu-
c o arsh1p f e as1s fo r · d Af . 

0 
African A . a normative framework that guide 

ncan Am . mencan and L . b ·id· encans and L . at1110 studies 
ui mg that at111os ident' fi d · dent m were derivative of th J 1e three areas for research and theorY 

ovements Th e transfo . berema k bl · ethree areas f · rmat,ve goalsadvocated by the stu· 
constru rt· a y durable are: the s bo. intellectual engagement that have proved to 

c 1011 ofd . u Ject ofh' · I building f 1 entity, citizensh· JS
toncal and political inquiry and t 

1
e 

o emp· 1P and ti I . . · i.. can form th ire, and cultural . 1e roe of rac1ahzed communities 111 ti,e 
e bas· c nat1onalis d s America is 10r a compar t· 111 an class identity. 111ese th ree area 

n and Lat' < a ive researcl d . f . fl have bee h . mo studies It . 
1 

1 agen a in contemporary A nca 
n t e site f · · IS c ear that 1s understand· 0 significant r race and ethnic studies prograJ1 

I 
mgs not esearch and · • d ur a so of th 
I 

only of the Af . wntmg that have transforrne 
0 

f 
e arger h · n can Am · but o the on . istory and 

1
. • encan and Latino experiences 

going ass I po it1cs of ti U . J(t also nece au t on Af< le n,ted States. But in the conte 

d 
ssary to ffi ICan Amer' ·t is ertaken b rea rm the d ican and Latino studies programs 

1 

y auton nee for coll b . i.. 11' 
0

mous prog a orat1ve comparative researc
11 

u 
rams of stud Stud Yon racialized communitie5· 

ent Mov ements to D 
~~~~~gh ~hey emerged i _emocratize the University 

t1tutions th n different re . es vanced sin>! • e Black, Chi g,ons of thecountry and in different tY1' 
f I I ar acad . cano, and p ad' au ted the u . em1c object' uerto Rican student movements 
of Af . n1versity c ives and sh d deflts ncan A . •or failing t are transfonnative visions. Stu 
rich fi mencan d o study th h. d ctiofl . eld of Af . an Latino . e istory and intellectual pro u i..e 
m th ncan A . contnbutio h ' . . · ed t., e college . mencan sci 

I 
ns, w 1le 1t cavalierly d1sm1ss e 

Th 
curncul 10 arship d I f plac . roughoutth um. an iterature as unworthy o ' 

s1on, and d e 1960s A . eepened . . mencan hi h . . all' its tnvolvem . g ei education underwent rapid etP flt 
ent 111 th n111e e corporate sector and gover 
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affairs Howeve . d. . . studc~ts and edr, '. atmpaf~t 1s\cnm1_nation largely excluded Black and Latino 
exclusio f " h 1· . e cun icu um was notable for its ' ucc1 ors 10111 t 1e university Th .· 1 

. 11 o t e Iota 1ty of the black experience"-and I I Id dd h pen en r II . ) s l OU a t e ex-

ti 

ce 
O 

a oppressed racialized communities I A ,·epo t . .' db. 1e F d F d . · r comm1ss1one y 

d 

or oun at1on explained that one goal of the rap,·d e. . f h' 1 
e ucat' . xpans1on o 1g 1er 

. ion was to rncrease the numbers of Blacks and L·•t1·110 tt d' h nat
101 

' 

11 
,.. s a en 100 t e 

t 

. 1s co eges and universities. This new student populati·o I · h h 
0

1 • on call b . . . n, w 11c as 11s-

c l 

. Y een excluded from higher education, generated dema d c Bl k 11can d p . n s 1or ac ·, 
. o, an uerto Rican studies programs. Some of these den1 d d W1th J'b 

1 
f . . . . an s resonate 

f 
1 era acuity and adm1111strators who believed 111 the integrat· · 'd 1 

o th · .

1 

. · 10111st I ea s 
e c1v1 nghts movement and believed the university had an obi. t· prom t . . . . 1ga 1011 to 
o e social Justice and improve conditions of "disadvan taged grou s"! 

. ~he Black student movement did not promote the integrationist goalps · f ti 
civil · 

1 
. . . . . < o 1e th ng i ts eta. It was heavdy mfluenced by the nuhtancy and nationalism of 

e Black Power struggle fo r social and economic justice. According to Rob-
ehrt Allen, "TI1e demand for Black studies cannot be separated from the rise of 
t e T b . mi itant black student movement of the 1960s:• Indeed, in 1966, efore the 
:•litant student movements galvanized the nation's campuses, the Black Pan
t e r Party had demanded an "education for our people that expose{s\ the true 

natu f h ' . h re o t 1s decadent American society. We want education that teac es us 

Ollr true history and our role in the present day society."
3 

. The Black Power movement erupted as a militant alternative to the integra-
~Onist and reformist aspirations of the civil rights campaign and resonated 
eeply with educated and alienated Black youth, who viewed the university as 

an embodiment and defender of White privilege. Indeed, the student movement 
was "an institutional representation of the contemporary African American 
:~uggle for collective survival and human rights~ Manning Marable observes 

at one of the central educational objectives of Black Studies was to advance 
an understanding of the "collective experience of the African diaspora" that 
Would be the basis for a "corrective of the dominant myths, stereotypes and 
misinterpretations of the Black experience that prevailed:' Black Studies was 
also proscriptive because of "its efforts to suggest paths for the constructive 
:esoJution of problems which confronted African American penple:• A radical 
ritique revealed that university-sanctioned scholarship obscured the role of 

the state in oppressing and persecuting this segment of the American people, 
and facilitating the exploitation of the Black labor force by capital. According :o Floyd Hayes. Black Studies "undertook to unmask the power/knowledge 
on figuration of Eurocentrisrn and White cultural dommat1on characteristic 

of the A . d ,q mencan aca erny. The Black student movement exposed the hegemony of a White supremacist 
lt\ind-set- the presumption of a superior western European intellectual culture 
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that was p,ogcessive, scientific, and neutcal-in the U.S. academ)'. Befoce t~e 
advent of the Black student movement African A me dca n h istor)' was '"te. 

• en-preted through a "race relations paradigm" that privileged the \Vhite e~p-
ence and wast he basis fo, poctraya/s of Af ,ican A mencans as pass, . ii , 

. .. . ·\ re v1ct1rns 
cathe, than active agents." The Black student movement forced the un,vccs_

1
1 to cede a space fo, cesearch and theorizing that "accentua ted the self acuv,e y 

• 1s wer 
of African Amecican people. /n the new scholacship African Amcnca, 
subjectscathenhan objects»; . 

1 

M 

· ( h p erto Ric:u 
any of these same concerns motivated the acUvism o I e u The 

Student Unfon of the C;ty u n ive,sit y of New Yock du,; n g I he la IC 
1 
_9

60
s: , to 

Puerto Rican Student Union wanted to "being the sccvices of the urn~ccsi
t
) se 

th . , · /Is becau e community which is denied the know/edge beh 111d I hose ivy wa . 

1 

:•• 

f" f I le ignoran 

0 

Jive '<quiremems, that ace made lo keep the majodty o t 1e peop . ues T1 

. . . . les and iss JC students insisted "on applying univecsuy , esoucces to stcugg ,., 

· h · · · k •" d to empo, int e community as un,vecsuy-based, mtel/ectua/ wo, m an tion" 

the "non.academic com mun i I y as a cent ra/ subject and a gen I in I he pro~t gher 
of po/icy.,elevant knowledge.' ·1 he lcansfo,ma, ion of I he institutions 

O 
~ sec· 

. . d d ' franchise 
education, its "content, pcact,ce and focus as II ,elate lo isen nt.' 

tors of society," was an explicit goal of the Puccio Rican studies move~; ctive 

Puerto Rican studies research would ideally be conducted as a co let af-

. I . lls t 1a entecpdse intended to produce practical solutions for the societa '. d'vidual 
flicted th e community. This collabo,ar;on would displace isolated '" 'ievant 
scholacship and ensu,c that public resources would be used forsocially ", -n,, 
policy rather than fo, the pucsuit of Personal professional advancemen d the 
Puerto Rican activists called for an end to U.S. colonial rule and expose /;sn"· 

role of university-supported social science research in legitimizing col~n"

00 

of 

· d . I If eal1zall d Puecto Rico stu ies wou d generate knowledge to promote the se ., woul 

an independent Pue,to Rican political subject in the United States who ,iJ/,, 
. . . F k B01 wo,k to effect the deco/onization of Pueno Rico. Accordmg t~ ,an ·t "set out 

one of the pceem,nent schola,s in the field, Puerto Rican s tudies mus 

1

,ed 

. k for grar to con test effectively those visions oft he wodd that assume o, ta e ssioll 
the inevitability and indefinite duration of the class and colonial 

0

PP" 
that has marked Puerto Rico's history."

9 

1

ted 

. . rese1 Chicano studies was the pcod uct of the Chicano movement and ,ep began 
an extension of e/ mov;n,;ento into the academy.'" The Chicano movement s and 

· ·1 · h Worker Je as a civ, ng ts movement that was inspired by the United Facm /tip 

quickly developed a stcong community and student base that waged muunitY . I . . · 0111rn 
socia Justice campaigns in Ca/ifo,nia and the Southwest. Chicano c ked to 

activists fought to. imp,ove_ the work; ng conditions of facm worke cs, '~:~ W~' 
end police , epcession and /Im Ccow segregation' o,gan ized ant,-V ,et_ ,o J;ti<•'' 
protests, campaigned fo, access to quality education, and lobbied fo, I 
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. . . u In J 69 the Chicano Coordinating C~uncil representation and participation. 9 
1 

. plan of action for Chicano 
I d om pre 1ens1ve • . on Higher Education deve ope a c B, b ra" was a profoundly rn-
TI e "Plan de Santa ar a • . 

communit y empowerment. 
1 

' .d d 
I 

strateov of the ChICano . s tu-
nuent ial foundational documen ° II d universities because I ey . I that ou1 e t 1e o, " h 

dent movement. ·1 he plan critic, d . f. ll"bility" and should e ma e .. ·zed the co eges an "b d 

have existed in an aura 
O 

omn ·t· ·n which they are oca e 
f 

ipotence an · rn a 1 ' J t d or 
responsible and responsive to I le c . ' ot perceived as a neutra site, I ommurn ies J 1 . 

Whose membc,s they sen e. . ti oppcession ofou, peop . " TI1e un iversity \\aS n le b)' its 
but instead "has contl'ibuted m_ight,ly to si~:ss, ucban dislocation and wac, as 

. ··ded involvement m agn-bu 1· . s"I! The Black, Puerto massive one-,i lo •ment po ic,e . . . 
Wei/ as by its ,·acist admissions and cm~ d!veloped an analysis of explo,t,Mn 
Rican and Chicano student movement ·t·es in the United States. But ~heir 

, . . r d commum , I I sustamed and marginalization of racia rze_b t d zone from which to aunc l "ble 
. . te a 11 era e . tower access, immediate task was to cre,1 ' . ·t)' ·111d make the ivory f ti ese 

. the un1vers1 ' d 11 e success o l initiatives to democratize . d h·storically exclude .. l bl. h novel 
le Jt ha l . h r to esta IS and responsible to peop I ·111·ngncss of the umvers,. '. Th . l1olarship 

d by tie w1 . tudies esc lllovements is measure l . o and Puerto RICan s . . d historical 
. Black C 11can , . ·ry-sanct1one academic programs m ' ' h I ed rewrite a unrvers1 th exclusion of 

·ams e P WI ·t ness to e ' developed in these progr that nrivileged male 11 e1 ·,1stitutionalized . f I U ·1 d States r . 
1
s became 

narrative o t 1e 
111 

e • r "S these progian . 
11 

cocused schol-
. . Howeve ' ,, d demICa y H racialized commumties. . •noly produce aca c revolutionary 

. . . . they 111creas1 o , a center 1or 
111 some un1vers1t1es, .d f the academ) as' . II tua1 engaoement 

. . h d the J ea o of rnte ec o arship and relmquis e ·der the three areas d. 
. . to cons, Bl k Stu ,es. activism I will turn now Rion and ac 

· . Puerto ' ' that helped define Chicano, 

f on of Identities 
. . d the Construe ' . d ex-

Racialized Communtttes an . stify the subjugation an d 

. on m ,riad practic_es to JU lrnmanity of the o~press~ White supremacy relies } . . Denying the · the racist social 
mun1t1es. . e to sustain c/usion of rncialized com ·s a pmvecful devic_ ' mation ace impo,tant b 

. · sig11Jfiers 
I 

d ·dent1ty ior d" African y llsing den1grat111g . •fication an i d Latino stu ies. 
If dent1 ' . 11 an .. Ocde,_ Fo,· this ceason se _·•. . African Amec'.ca : d pendent self-ident,ues 

areas of inqu i ,·y and_ theonz•:g :~ istocy of aeatmg, •;n; degrade thei ,. h~_man
A 111ericans and Latmos shal rt are meant to den~ea1_fiers by creating t11eu ~wn 

• I bels I 1a ' · g sionr . · all)' situ-lo counteract racist a . II deniorat1n ~ ·ry of a hrstonc 
d ac1a }' 

0 

h ntegn h · tory ity. ·niey have challenge. r, reaflirming t e I than Latinos, have a ibs ·1d 
. t1ons or ore so ' . s to u1 racial or ethnic des1gna . Americans, m ·1· g self-designation ti . 

. Afncnn eva1 111 k" g A ncan ated na tiona I identl ty. er of the P' ,e found lac m ' . 

1 
of Periodically assessing the ~ows11ess. When thesDe amestic political and socia 

. I scrou t°t)' o solidarity and polit1ca con ositive iden ' . 
d ti ea new p An1ericans tend to e 11 
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transformations, cultural and intellectua l productio n, econo mic readj ust~ ents, 

and global dynamics that reverberate domestically prompt African Amen ca~s 

an d Latinos to interrogate the utility of the prevailing identit y labels. Ea~l: shift 

in the nomenclature is an attempt by the leadership of these communities to 

re-create a positive collective racial identity in a hostile environ ment .1-' . 
. . I' · I dis· African Americans share a coll ec tive legacy of enslavement, po itica 

enfranchisement, and economic exploitation. In o rder to deny them agency, 

the ideology and practice of racism m ethodically sought to d eprive African 

slaves of an identity as a d istinctive people, "leaving them with a sense_ 
th

at 
h . b . ,,,., p rto Ricans 

t ey were lacking a fundamental wholeness as human e111gs. ue . d 
d M · . b d . t racialtze an ex1can Americans have also been positioned as su o r 111 a e d. 

· h. . rr 111exe in groups wit m the U.S. social and economic order. Puerto 1co was ai . he 

1898, and its people remain colonial subjects of the United States. During t to 
immediate post-World War II era, hundreds of tho usands of displaced puer st 

R. · · f t i e Northea 1can agricultural workers migrated to the industrial centers o 1 • 
· · h · 1 ds and prop and Chicago. Mexicans were victims of Manifest Destiny, t eir an . . heir 

erties were expropriated, and they were conve rted into foreigners w•th1 nr!s b}' 

former nation . The national and territorial govern ments su~ported e.fforexas, 
Whites to eradicate Mexicans as viable political and economJC forces ll1 aid 
Californi a, and New Mexico. Mex icans have served as an expendable, low-P 

wage-labo r force in the U.S. economy. -Saxon 
Puerto Ricans and Mexicans, both victimized by the practice of Anglo ulaf 

racial superiority, were, like Africa n Americans, constructed in the p~P ,ifi-
. . . . k. h . t rical s1g1 
1magmat1on as a people without a viable culture and lac mg is O been 
cance. Although Puerto Ricans and Mexican Americans have not typicallUy •ted 
·d ·fi d · · 1 the ni 
1 ent1 e ~s a race of people, they are a racialized com~uni_ty .11 hysical 
States by virtue of the ir presumed distinctive cultural , linguistic, or P 0 st 

traits that differentiate them from the norms of Whiteness.15 Through :aJlS 
f th · h. · · · d Puerto Rt d 0 eir istory m the United States, Mexican Americans an . 1·ze 

h b . A rac1a J f ave een portrayed and treated as inferior to White eth111cs. s a Jy o 
d . II . . . d b a panoP an econom1ca y oppressed people, they have been v1ct1m1ze Y' 

discriminatory practices. Javed 
U lik Af · t an ens I 11 e n can Americans, Mexicans and Puerto Ricans were no tial Y 

people, and formed a cultural and political consciousness that was pa1\ort0 

h db h ' 111C 11 
s ape Y t eir recent experiences in their native lands. The ter t of a 
was a politically constructed ethnic label of the late 1960s, the produc deflt5 

se h f: ·d · · · nd stu ..,;.,e arc or a new 1 entity forged by militant community activists a . !J' 

as an alternative to the one created by the Mexican American Generatiofld Jed 
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x1can mencan Generation was composed of U.S.-born Mex:1c bers o 
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the working cla h l d l · auon5
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goals of th1s generation were criticized by nationa list Chicanos as assi 
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